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It’s Monday, 8:30am. My hair is still frozen from the short 
walk across campus in subfreezing temperatures. I take my 
seat just before class starts with a certain sense of dread. 
Sure, getting up early and being to class on-time is hard, 
but this is my Research Methods in Psychology class – how 
am I supposed to be excited about this? My friend Matt 
just told me research was stupid, pointless, and, at best, 
boring—and he is not the only one; Heather said it was 
the worst class ever and one that I would never use in the 
future—just a bunch of time spent reading in a library. I 
wonder if I can get out of this class...no, that’s right, this is 
a required class, and I have to take it, just sit here and take 
it—there is no other option. Just do what you have to do to 
pass this class and then get out, no looking back.

Although this is a personal story during my 
undergraduate years at Utah State University, it might as 
well be the story for most students I have interacted with 
in the field of psychology, other social sciences, and the 
physical sciences here at BYU–Idaho and several other 
educational institutions. To BYU–Idaho faculty, these 

attitudes pose a formidable barrier to educating students on 
the benefits of research and conducting research. As such, 
we need to find ways to overcome these negative attitudes. 

As I see it, we have three key points of leverage 
which will help overcome these negative attitudes, help 
in student achievement and faculty productivity, and 
engage students in research. Students will not be able to 
appreciate the value of research until they are 1) doing 
something beyond the typical classroom, 2) are motivated 
in a topic of personal interest, and 3) are able to apply it 
in some personally meaningful way. Although there are 
myriad ways to do this across our respective disciplines, 
I have explored two modalities here at BYU–Idaho that 
can address these three points while improving student 
outcomes and faculty research productivity. 

Students can get involved in an in-class research 
study, which I have employed in my Health Psychology 
(PSYCH 435) class. They begin the class participating in 
this pre/post study by completing an online survey and 
personal health assessment before and after a personal 
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health behavior change (e.g., exercise) they 
attempt for six weeks. Once that is completed, 
students then conduct their own investigation 
examining similar data from prior students in 
PSYCH 435 to investigate research questions 
they have and then present their findings to 
the entire class. Next, students can engage 
in the research process outside of the formal 
classroom setting. I have done this two different 
ways including where I mentor student research 
done by students who have approached me with 
questions that personally interest them, and 
where I have solicited students to join me in 
my own personal research efforts to explore 
psychological phenomena. I detail these two 
modalities below.

First, by incorporating a behavior change 
research project into my class curriculum, my 
students get engaged in research by participating and then 
analyzing/interpreting the data. Students initially select 
a health behavior they would like to personally improve 
(e.g., exercise, diet, sleep), make appropriate goals, track 
their progress on reaching these goals for 6 weeks (Week 
3 through Week 8 of the semester), meet with other 
students in the class with similar goals for social support, 
and complete a pre and post health assessment including 
both self-report data (e.g., exercise, mood, stress) and 
physical biometric data (e.g., weight, blood pressure, body 
fat percentage). With this research design (see Figure 1) 
comparisons can be made between students (e.g., exercise 
groups vs. diet groups), or over time for individual students 
(e.g., pre vs. post assessments), enabling the answering of 
many interesting and provocative questions. Students are 
then allowed to come up with questions that are personally 
interesting to them (e.g., based on their experience in the 
health behavior change project), meet with me one-on-

one during office hours to analyze the data from prior 
classes (not their own to preserve confidentiality), and 
then give presentations to the class about what they found 
and what they would recommend for future behavior 
change programs. I have discovered that this in-class 
research implementation has been simple and mutually 
advantageous to students and faculty. Students personally 
benefit from participating in research as part of the course 
curriculum while faculty can also benefit from exploring 
their own research interests within the course topic. 

Second, using a combination of students’ request 
for mentorship (student interest-directed) and direct 
solicitation of high-performing students (faculty interest-
directed), I have led several small research teams to 
investigate psychological questions that are interesting to 
both students and me. Typically, the research team and I 
meet weekly to discuss important elements of the research 
process including literature review, research design, data 
collection, proposal submission to the Institutional Review 

Figure 1. Health Behavior Project  Research Design in Health Psychology (PSYCH 435)

Note: Each time point assessment includes an in person physical health assessment 

(objectively measured) and an online subjective health questionnable

Students will not be able to appreciate the value of research 
until they are doing something beyond the typical classroom, 
(and) are motivated in a topic of personal interest.



Board, data cleaning and analysis, and presentation in 
some academic venue (e.g., conference). Naturally, my 
time is limited and I cannot do this with many research 
questions during a single semester. As such, I encourage 
many students to collaborate with me on a single research 
topic that, again, is mutually interesting to us. My 
students and I have had success with this approach over 
the past three years, where I have supervised 17 student 
interest-directed (sid) projects with 37 students and 3 
faculty interest-directed (fid) projects with 10 students. 
All of these have produced something beneficial to the 
student and me, ranging from the relatively simple poster 
presentation at our local Research and Creative Works 
Conference to a publication in a nationally recognized 
professional journal. In fact, this has enabled me, as a 
faculty member at a teaching-oriented institution, to 
remain productive in research, thus enhancing professional 
development (see Table 1). Even more important, out of 
the 47 total students mentored, 11 (23%) are in graduate 
school and 19 (40%) are employed in research-oriented 
positions. This suggests that student mentored research is 
a way to confront and perhaps overcome negative attitudes 
to produce beneficial effects for students and faculty.

Of course, there are some challenges and benefits 
to these two modalities. Three primary challenges 

hindered my ability to apply these effectively. First, time 
is limited when teaching full-time, mentoring students 
with their career goals, meeting committee and service 
obligations, and managing other responsibilities. From 
my perspective, there is no real way to resolve this 
issue completely. However, I have found that with good 
personal organization of my daily tasks, I typically 
find some time to invest in professional development, 
which, for me, is often this student-mentored research. 
Second, other resources are also limited, such as funding, 
equipment, and human resources. It is imperative to 
have a professional development plan carefully crafted 
with specific considerations for the future, including 
research. Moreover, in reference to the health psychology 

With positive attitudes and 
basic research understanding, 
students will be better in-
formed and able to contribute 
meaningfully in society.
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(classroom) data collection project, it is absolutely critical 
to get the right personnel to help with the project (e.g., 
Teaching Assistant, Research Assistant). Third, these 
research designs, especially the individual research projects 
option, are limited in the number of students that 
can be reached. In fact, in my case, I started off 
by having only one student working on a project, 
but quickly realized it is much better to involve 
multiple students per project. Of course, as 
more students get involved, more faculty time is 
required, so there is an optimal balance that must 
be achieved.

Challenges aside, the many benefits of adopting 
research-focused approaches in our teaching are 
incredibly rewarding for all involved. First, and 
most importantly, I have informally seen dozens 
of students’ attitudes about research change 
and improve. This is a great improvement over 
that typical first day of class, where many come 
in with negative attitudes and few understand 
anything about research. With positive attitudes 
and basic research understanding, students will be better 
informed and able to contribute meaningfully in a society 
that is often blown to and fro from differing points of 
view, varying opinions, and even reported statistics that 
may be misleading. Second, these types of research-
oriented experiences can greatly aid our students who are 
heading to graduate school or the job market. Experience 
in designing a research study, collecting data, analyzing 
data, and giving presentations at conferences truly 
help our students stand out as candidates for graduate 
school or the job market. As a case in point, a student 
researcher I worked with on a student interest-directed 
study was recently accepted into a doctoral program in 
Social Psychology at Arizona State University due to his 
in-depth experience in research that led to a publication 
as an undergraduate student. Another student researcher 
I worked with on a faculty interest-directed study was 
recently hired as a regional manager for Walmart right 
out of his bachelor degree program here at BYU-Idaho 
(surpassing several others with advanced graduate degrees) 
because of his intimate experience with research and 
data analysis. Third, faculty can also benefit from these 
experiences with research conference presentations and 

publications with students, thus further benefiting faculty 
and student professional development. Faculty can keep 
abreast with the research literature, maintain and sharpen 
many of their research skills, and improve their teaching 

through the addition of student-collected data, which can 
serve to inspire and help many other students as they see 
their peers’ examples. 

To conclude, student-mentored research is rewarding for 
many reasons and can be for all of us involved. Truly, if we 
want our students to gain an appreciation of the scientific 
process of research, we must get them doing something 
outside of the typical classroom, working on something that 
is personally meaningful to them that they can apply to their 
lives or understanding. My hope is that by sharing these two 
methods I have been using in my own student-mentored 
research efforts, others will join me in the effectual struggle 
against negative attitudes toward research. I am confident 
that we can help the rising generation appreciate research 
in explaining the world around them, improving life’s 
difficulties, and obtaining a better understanding that goes 
beyond mere opinion and speculation. t
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SEMESTER TYPE STUDENTS TITLE OF PROJECT PRODUCTIVITY

ONGOING FID 5 Health behavior evaluation: A multi-wave longitudinal study 

on health and wellness among college students at BYU-Idaho

RCW

SPRING 2016 SID 4 Social facilitation in sports: Performance in the presence of 

the opposing gender

RCW 

FID 2 Safety and health support for home care workers: The COM-

PASS randomized controlled trial

PUB1

WINTER 2016 SID 3 The effects of assessment on body image in female young 

adults

RCW; PSI CHI; 

RMPA

SID 2 The beautiful and the damned: Exploring the negative side of 

masculine attractiveness in hiring situations

PUB2

FALL 2015 SID 2 Self-Regulation and health behaviors: A descriptive study of a 

highly religious university

RCW

SID 2 Getting the girl: The Matching Hypothesis within religiosity 

and academic performance

RCW; PSI CHI; 

RMPA

SPRING 2015 SID 3 Health behavior change: A longitudinal study of the effective-

ness of a health psychology intervention

RCW; PSI CHI; 

RMPA; PUB3

SID 2 Religious coping among Latter-day Saint college students RCW

FID 3 Assessing interpersonal conflict in the workplace: A validation 

of the Workplace Interpersonal Conflict Scale (WICS)

RCW; WSH; 

PUB4

WINTER 2015 SID 3 Health behavior change promotion: A longitudinal study 

among LDS college students

RCW; PUB3

SID 1 Color blind? A psychometric evaluation of the Hartman Person-

ality Profile (Color Code)

RCW; PSI CHI

SID 1 Performance, motivation and self-control: Power of incentives 

and distractions

RCW

FALL 2014 SID 2 Turnover intentions in industry:  Various factors and their ef-

fect on organizational loyalty

RCW

SID 3 “The measure ye mete”: Social identity priming and moral 

judgment

RCW; RMPA; 

PUB3

SPRING 2014 SID 1 Self-esteem and social perceptions: Does my self-esteem af-

fect my view of others?

RCW

SID 2 Marital satisfaction: The relationship between prosocial be-

havior and personality characteristics among newly married 

students

RCW

SID 2 Assessing interpersonal conflict in the workplace: A prelimi-

nary examination of the psychometric properties of the WICS

RCW; WSH

WINTER 2014 SID 2 The impact of female vocalization on male benevolent sexism RCW; PSI CHI; 

APS

FALL 2013 SID 1 Ambivalent sexism: The impact of exposure and awareness RCW

Table 1. Research Projects and Outcomes as Student-Mentored Research

Note: SID means Student Interest-Directed, FID means Faculty Interest Directed; RCW refers to BYU-Idaho’s Research and Creative Works Conference that semester; Psi Chi 

means the annual Psi Chi (national honor society for psychology) conference held down at Idaho State University; RMPA refers to the annual regional Rocky Mountain Psychological 

Association conference; Pub1 is a publication in the American Journal of Public Health; Pub2 is a manuscript under review in the Undergraduate Research Journal of the Human 

Sciences; Pub3 are published in the Psi Chi Journal of Psychological Research; Pub4 is a manuscript under review with the Journal of Organizational Behavior; WSH is an international 

annual conference entitled Work, Stress & Health; APS is an international annual conference held by the Association for Psychological Sciences.
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